In 2007, estimates published in the Lancet showed that more than 200 million children under the age of 5 in developing countries fail to reach their full potential (Grantham-McGregor et al. 2007 ). More recently, UNICEF (2012) and Bertram and Pascal (2014) report deepening divisions between the developed and the developing world. While it is widely acknowledged that the early years of a child's life can have a profound impact on future success, concern has been expressed with the quality and nature of preschool initiatives available to children in lower socio-economic groupings. According to a report by EACEA (2009, 38) -Early Childhood Education and Care (ECEC) in Europe, European Commission: Education, Audiovisual low intensive, low dose, late starting, mono-systemic approaches are less effective overall. A didactic or academic approach in a negative socio-emotional climate may do more harm than good … . It is now clear that investing in accessible, high quality, early starting and intensive care and education provisions for young children is socially and economically very profitable. (2009, 38) .
In a world of inequity it is not surprising to note that many countries in the developed world have been tackling these issues for almost two decades. Consequently their concern about children's rights operates from a very different starting place than countries who have more recently embraced the notion that human rights apply to children as well as adults, and have come to acknowledge the need for early years provision. This edition includes papers that serve to highlight the divide and inequity that millions of young children will experience. Nowhere are these differences quite as apparent as they are in this edition of papers that reports findings from the developed and developing world.
The first paper by Quennerstedt takes a right based approach to explore the way in which human rights become part of young children's everyday practices in early childhood settings. Set in Sweden, this observational study focuses on children actions and behaviour in an early years setting. Through a process of encultration, children come to understand they and others have the right to be treated with dignity and respect. In reviewing the literature that frames the study, Quennerstedt offers a critique of approaches that rely solely on language to interpret the actions of young children or that offer a romantic discussion which affords the child's views great prominence. Instead, she employs an approach that maintains that meaning emerges in people's encounters with each other and the environment and proposes that meaning-making is observable.
Eighteen children aged between 12 months and 2 years and 9 months participated in the study which involved a series of observations. Three rights areas in preschool practice have been identified: ownership, influence and equal value. In these areas the children enact more than one way of holding and exercising rights. Quennerstedt notes the importance of the context on the expression of rights. By way of example, turn taking is important in early years settings but maybe less important at home. There was evidence of dominance with older children exerting power over younger children. Perhaps the most important message here is that children absorb from their earliest years the rights bestowed on them by family and society and enacted on a daily basis by early years providers.
The second paper expands the issue of children's rights. Johansson and Emilson explore democracy in action in preschool children. The paper adopts a right's based approach informed by Mouffe (2000 Mouffe ( , 2005 and Foucault (1978) to help us to rethink ECEC as a kind of institutional community, involving various and changeable power relations, different ideas, and values that may serve as preconditions for democracy. The data reported is derived from the analyses of two research projects, which investigated the communication of values in ECEC institutions (Johansson 1999; Emilson 2008) . One project studied moral values that are communicated in everyday interactions between toddlers (Johansson 1999) . The other study sought to understand the transmission of values in everyday interactions between values, as expressed in everyday interactions between teachers and children (Emilson 2008) . These projects were carried out in four Swedish preschools, with 65 children, aged between 1 and 3 years, and 15 teachers.
The authors identified two categories of conflict described in terms of space for diversity, which illustrated openness for different opinions to be articulated and heard; and space for unity, which illustrated how struggles, alliances and authority affect and restrict the opinions that are articulated and heard. Whereas teachers were concerned with maintaining order, children appear to see solidarity with their peers as a source of conflict. Embedded in the conflict are notions of social and moral values which reflect societal norms. This paper offers a fascinating insight into the role that conflict can play in teaching children about their democratic rights and the rights of others.
At first glance the third paper in this edition appears to have little in common with a rights based approach. Nonetheless, Ingleby offers a critical review of how practitioners fight to hold on to their identity and beliefs when the political system operates as a driver to revolutionise pedagogy. Employing an inductive qualitative methodology, he explores the views of 16 practitioners with regards to the dominant discourse that positions digital technology as the solution to underachievement and the mode by which children's skill base can be to enhanced. The assumption being that all practitioners will accept this new orthodoxy without question. Whilst he did find support for this position, there were rumblings amongst the practitioners involved in this study that this was another case of 'the emperor's new clothes'. He concludes as he began that professional practitioners have the right to extend, challenge and ultimately reject the dominant discourse and in doing so they can justifiably argue, We don't just do as we're told.
The paper by Chopra offers an insight into Municipal Corporation schools in Delhi (MCD). In terms of children's rights, this paper suggests that India has a long journey ahead if it is to progress to Swedish notions of human rights and democracy. The study reported used the early child environmental rating scale (ECERS) to determine the quality of the provision available to young children from lower socio-economic groups. The focus was on three key elements (1) The activities the children engaged in, (2) structural quality which includes toilet facilitates and drinking water and (3) the quality of the teacher to child interactions. Thirty six MCDs were randomly selected to participate in the study with observations conducted in 108 classrooms including 356 nursery classes, 36 grade 1 and 11 classes. In contrast to the views espoused by the EACEA (2009) formal didactic approaches were frequently observed with discussion between children and adults actively discouraged. Moreover, despite calls in the developed world for restrictions on class numbers, teachers were observed working with classes of between 25 and 40 children. Chopra notes a decline in both structural and process quality for children in grade 11. There was no evidence of art or creative activities available in 75% of classes observed, with poor toilet and drinking water facilities available to young children. High levels of absenteeism were noted and as Chopra concludes this is hardly surprising given the provision available to children. Where sanitation and drinking water are priority issues, the focus is by necessity on drains rather than brains.
In contrast to the previous paper, Atherton and Nutbrown study children enjoying a rich early years experience. They argue that a pedagogy of play must be thoughtfully understood if it is to remain a pertinent fundamental of childhood and, in this paper she identifies ways in which the learning of very young children can be supported by practitioners developing a schematic pedagogy which focuses on the structures of children's thinking. They note that the reiterative nature of schemas as patterns of behaviour is confirmed in many definitions and was picked up by Atherton and Nutbrown in a previous publication (2013, 13) where they identified that, 'the private aspects of individual minds are made public through actions, language and representations' and that 'tangible insights into children's minds are shaped by encounters with the things around them and the people they meet'. Seven toddlers were observed over 18 months to determine their schematic interests and to identify consistent patterns of play involving a parent. The focus here is on Annie and a rich pattern of play is revealed through close observation of her activities. The authors note that children learn best when their activities are neither interrupted nor disrupted and here Annie is seen to be engrossed in her activitiesexploring a wicker basket containing household objects. Annie experiences awe, wonder peace and tranquillity in a safe and supportive environment with sensitive practitioners who facilitate rather than engage in her learning.
Atherton and Nutbrown conclude that, schematic pedagogy is an accomplished approach to supporting early learning through taking time to attune to children's own significances thus yielding great riches of learning and understanding. The true essence of democracy, it might be argued, lies in the acceptance of right of the child to engage in a rich pattern of uninterrupted play.
The penultimate paper in this edition adopts an evidence-based approach to evaluate the effectiveness of a family-centred positive behaviour intervention and support (PBIS) programme developed to address the problematic behaviour of three young children with disabilities in Taiwan. Chu notes that once problem behaviours are established they prove difficult to redress and may exert a negative impact on the child's ability to learn, develop friendship patterns and experience success in later life. The paper details the experiences of the three boys and six trainers involved in the intervention programme. The intervention appeared to have an immediate and significant effect on the boys' behaviour, which sustained over time. Factors such as the stress experienced by families coping with a child with additional need are also considered in relation to problem behaviour. Chu concludes that the involvement of the family is essential to the success early intervention programmes.
The last paper in this edition is by Mykkanen, Maatta and Jarvela explores children's perceptions and interpretation of peer success. This paper positions children as knowledgeable viewers, with the ability to identify success and to offer an explanation of the factors that lead some children to be more successful than others. Seventeen children in first, second and third grade participated in a detective course in which they captured moments of success using a digital camera. This generated 361 pieces of pictorial data, 111 were disgarded as unclear and the remaining 250 coded for discussion with the children who had also stored 34 video clips of their own and peer success. Their results suggest that younger children avoid making comparisons between higher and lower achievers and focus instead on situational or personal factors including self-mastery. In essence children attribute success to the person's ability rather than to external factors.
In the final pages of this edition we take the opportunity to sincerely thank the reviewers who support the International Journal of Early Years Education and the authors who seek to publish their work in our journal. Reviewers work tirelessly behind the scenes to offer constructive comment on how a paper might be lifted from the pedestrian to inform a wide readership with a sophisticated grasp of research, methodology and policy and practice.
